design of the new school provides more flexible and innovative approaches to learning in the 21
st century, allowing students to become more self-regulated learners.
Hence, the concept of self-regulated learning becomes a key component in the new school building. Self-regulated learning refers to the cycle of selfgenerated feelings, thoughts, and behaviors to strategically achieve personal goals (Paris & Paris, 2001; Perry, 1998; Zimmerman, 2000) . Many students are naturally self-regulated or they will independently develop their skills while relishing the experience of learning in an innovative architectural space (Fielding & Nair, 2005) . On the other hand, some students struggle becoming selfregulated, which is often the case for students receiving intensive learning supports. (Fuchs & Fuchs, 2006 (Paris & Paris, 2001; Perry, 1998; Zimmerman, 2000) . For some students, self-regulation is a natural cycle that develops for them. On the other hand, some students, particularly those receiving intensive learning supports, struggle becoming selfregulated because it requires them to be metacognitive, actively engage in the process of making meaning, and alter their actions in order to direct their learning (Boekaerts & Corno, 2005) . These are skills that do not come easily to learners who have experienced academic failure, stigmatization, and decreased motivation (Borkowski, Weyhing & Carr, 1999 (CochranSmith & Lytle, 2009; Dana & Yendol-Hoppey, 2014) 
When educators at P.K. Yonge moved into the new school building, I served as an Instructional Coach and as the Exceptional Student Education teacher responsible for the planning and delivery of instruction for 4 th and 5 th grade students receiving Tier 3 academic support in reading, within a three-tiered Response to Intervention (RTI) model at my school

Self-Regulated Learning Defined
Students must be taught that they possess the power to tap into all that resides inside them (Brooks 2007 (Deci, Vallerand, Pelletier & Ryan, 1991) . Empowered with this mindset, students begin to work towards self-regulation.
Self-regulated learning is the process one engages in to perform tasks and attain goals. Self-regulated learning is a cyclical process that involves personal, behavioral, and environmental factors (Zimmerman, 2000 (Zimmerman, 2000) .
According to Zimmerman (2002; 2000) (Zimmerman, 2002; Zimmerman, 2000) . (Zimmerman, 2002; Zimmerman, 2000) .
Forethought
Performance
When a student moves along in the process of self-regulation, one reaches the performance phase. Self-control and self-observation are the two processes that form the performance phase. Self-instruction, imagery, attention focusing, and task strategies are types of self-control (Zimmerman, 2002; Zimmerman, 2000) . 
Self-Reflection
After a student has completed the performance phase, one moves in the selfregulation process to the self-reflection phase. This phase contains self-judgment and self-reactions (Zimmerman, 2002; Zimmerman, 2000) . Self- (Zimmerman, 2002; Zimmerman, 2000) . In turn, self-judgments occur when students self-evaluate and make causal attributions about their performance. Self-evaluation takes place when students revisit their goals made in the forethought phase and check in on their progress. Causal attributions are students' way of explaining why they performed the way they did. They may attribute their performance to ability or effort.
Incorporating the Teaching of Self-Regulated Learning Into My Practice
After gaining a deeper understanding of self-regulated learning and how it is defined from the literature, I developed and enacted a series of lessons using iPads to explicitly teach the three phases of self-regulated learning defined by Zimmerman (2002) to the students I worked with who were receiving Tier 3 instructional support. These lessons were enacted over a 3 ½ month period during the twenty minutes they spent with me daily within the reading/social studies block autonomous time. 
Forethought phase
Performance phase
After the students listened to their goals from the previous day and wrote their goals for the current day during the forethought phase, the students moved into the performance phase of the self-regulation cycle for approximately ten minutes. The performance phase is characterized by efforts that occur to maintain attention and action during the upcoming lesson (Zimmerman, 2002 (Hill, 2013) . (Zimmerman, 2002 This study supports Zimmerman's (2002) 
Routine
Lesson #1: An established routine plays a critical role in the actualization of selfregulated learning for students receiving Tier 3 intensive instructional supports in reading.
As I read and reread my entire data set, one of the most prevalent themes that emerged was routine and the important role it played during my Tier 3 instruction. Recall that everyday students entered Tier 3 instructional time and followed the same procedure. The established routine allowed the students to be clear on what was expected of them at all times during Tier 3 instruction. I did not realize how critical the routine was until one day in January when
